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I. Introduction 

Family participation in school is a fundamental issue in recent studies of education. The term parents' 

participationgenerally refers to parents’ involvement in the entire educational process (Cooper, Lindsay & Nye, 

2000). More specifically, it is used to express parental expectations and beliefs regarding academic achievement, 

and parental behaviour at home and in school, in order to improve children’s educational performance (Epstein, 

2001). Over time, parents' involvement evolved to emphasise parents' participation in the policy setting process, 

parental volunteerism, fundraising, and information exchange (Ratcliff & Hunt, 2009). Most of the research done 

on parents' participation directly refers to the parent’s involvement in a child’s schooling activities. They all stress 

the value of collaboration between school and the family, to understand the unique dynamics in families, in order 

to improve the children’s development (Johnson, Pugach & Hawkins, 2004). However, despite its benefits, the 

research discloses that parents' involvement is rather limited in many cases, as teachers usually do not reach out 

to parents beyond annual or semi-annual teacher-parent conferences (Cullingford & Morrison, 1999). Several 

reasons may account for the minimal attempt at contact on the part of teachers. One might be that the educational 

teams are not sufficiently trained for working with parents (Baum & Swick, 2007; Epstein & Sanders, 2006). 

According to Ratcliff and Hunt (2009), to this day the term home-school collaboration between parents and 

teachers describes a wide variety of teacher-parent interactions. The absence of a uniform and accepted definition 

might explain, at least partially, the difficulties in its proper application. However, the research shows that with 

more investment of time, guidance, and planning of the collaboration between parents and school, schools can 

improve children's outcomes, and the entire community will benefit as well from these investments (Sanders, 

1996; Sanders & Lewis, 2005). Epstein (2007, 2008) has contributed significantly to the definition of this term, 

in her six-dimensional model of family involvement-parenting, communicating, volunteering, learning at home, 

decision making, and collaborating with the community. This model encourages and trains teachers to direct all 

parents to cooperate. This is an vital step in creating a meaningful link between the parents and the school. Such 

a link is necessary to provide positive outcomes for children, while creating better interaction between the home, 

the school, and the community. 

Thus, from a historical perspective, it seems that relationships between teachers andparents in India have 

progressed in the same direction. Implementation of “Right to Education Act-2009” of  Indian Ministry of 

Education advocating a community participation policy to build  cooperation between schools and parents into 

country. However, while such relationships havebeen established for decades in the tribal region of Jhargram 

district is not yetcompletely defined. This research therefore aims to identify the way teachers in two blocks of 

Jharagram district (Gopiballavpur and Nayagram) define, feel and experience parents'involvement and their 

perception of its strengths and challenges. A four-question researchprotocol was developed for that purpose. 

This qualitative study has three objectives: first, to uncover the teachers’ definitions of theterm parents' 

involvement; second, to take a close look at teachers' views and attitudes toward parents' involvement; and third, 

to compare these first and second objectives between primary and upper primary of Jhargram. Like in Epstein's 

Abstract: The paper assesses a qualitative evaluation of Primary (I-V) and Upper Primary (VI-VIII) School 

level teachers' views and attitudes toward parents' participation in school. Sixty five Primary school and Upper 

Primary school teachers in Gopiballavpur and Nayagram block of Jhargram district were asked to describe 

parents' participation, their feelings towards it, and its challenges and strengths. The findings indicate that 

teachers in both levels mainly describe parents' participation through voluntarism, seem to be in favour of 

parents' participation, and tend to be empowered by it. However, ambivalence was expressed more among the 

primary teachers, who mentioned more reservations, tensions, and challenges. Implications of the findings are 

discussed. 

Keywords: Primary, Upper primary, Parents Participation, School 

 

http://www.iasir.net/


Jana et al.,  American International Journal of Research in Humanities, Arts and Social Sciences,  21(1),  December 2017- February 2018, 

pp. 44-48 

AIJRHASS 18-110; © 2018, AIJRHASS All Rights Reserved                                                                                                               Page 45 

six-dimensionalmodel of family involvement (Epstein, 2007; 2008), the current study also refers toteachers as the 

active and the efficient factors in advancing parental participation. Byrecognising the various benefits of parental 

involvement that help children succeed, thisstudy focuses on teachers whose responsibility as professional 

educators is to promotesignificant parental involvement. 

 

II. Method 

Participants 

For this qualitative study a total of 65 teachers, of whom 27 were women were interviewed (see Table 1). They 

taughtin 25 different primary and upper primary Government schools, and were all actively teaching atthe time 

of the research.  
Table 1: Gopiballavpur 

and Nayagram schools 

demographics 

Item 

Level Gopiballavpur (N = 30) Nayagram (N=35)888829) 

No. of schools Primary# 7 6 

Upper Primary## 6 6 

Teachers' 

gender 

Primary# 4 women 6 women 

10 man 12 men 

Upper Primary## 8 women 9 women 

8 men 8 men 

Location Primary# Gopiballavpur West Circle 
ccccCircle 

 aa& 

Nayagram Circle 

Upper Primary## Gopiballavpur West Circle 
 

Nayagram Circle 

Total no. of 

students 

Primary# 215 185 

Upper Primary## 370 295 

Mean no. of 

faculty 

Primary# 30 31 

Upper Primary## 45 42 

Table 1. #represents classes (I-V) and ##represents classes (VI-VIII) 

 

III. Research tool and data analysis 

The study used a qualitative approach. The research tool was a semi-structured open interview facilitating the 

interviewees to expand their answers, and to give examples and explanation. The interviews were carried out in 

accordance with the four-question research protocol designed for this study, aiming to take a close and profound 

look at teacher's personal views on parents' involvement at school. The questions were (I)When you hear the term 

“parents” involvement in schools,” how do you define this term? (II) How do you feel toward it? (III) What are 

the main topics (if any) that you believe are the most challenging and difficult relating to parents' involvement? 

(IV) What are the main topics (if any) you believe are the most empowering and strengthening regarding parents' 

involvement? 

IV. Results and Discussion 

The findings were analysed according to their content. For each interview question, the subjects are listed in the 

order in which the questions were asked. The subjects are accompanied by supporting quotations from the 

interviews, using pseudonyms for the interviewees. Table 2 presents the themes identified in every question, by 

each group of participants and age level.  

Table 2: Summary of the research findings:Themes in each research question by each group and age level 
Question Theme Gopiballavpur 

N = 30 
Nayagram 

N=35 

Primary 

n=14 

Upper Primary 

n=16 

Primary 

n=18 

Upper Primary 

n=17 

Definition 
of the term 

Unpaid assisting 13 (92%) 13 (81%) 12 (66%) 12 (70%) 

Supporting the 
child’s learning 

9 (64%) 5 (31%) 9 (50%) 6 (35%) 

Feelings 
toward 

Positive attitudes 7 (50%) 8 (50%) 13 (72%) 8 (47%) 

Criticism, tension 12 (85%) 10 (62%) 4 (22%) 4 (23%) 

Challenges Getting parents to 
collaborate 

9 (64%) 7 (43%) 4 (22%) 4(23%) 

Miscommunication 6 (42%) 8 (50%) 10(55%) 13(76%) 

Disrespect and 
mistrust 

9 (64%) 9(56%) 12(66%) 9 (53%) 

Strengths Communication 
and trust 

10 (71%) 8 (50%) 9 (50%) 8 (47%) 

Appreciation 6(42%) 3 (18%) 3 (16%) 2 (14%) 

$$Most of the interviewees suggested more than 1 theme per question and results taken round form of percentage.
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Question 1: When you listen to the term “parents’ participation in school,” how do you define this term? 

As shown in Table 2, two main themes were identified regarding this question: volunteering involvement by 

request, and supporting the child in the learning process. 

Unpaid assisting participation by call 

The vast majority of the teachers interviewed (who taught all grades in elementary and secondary schools) define 

parents' involvement as unpaid assisting and helping the teachers, especially when the involvement needs help 

with activities and tasks initiated by the school. Mid day meal programme, building construction, health hygiene 

programme, fund-using and organising sports are the most common outside school activities of parents’ 

participation examples given by the teachers.  

Parents' involvement means to ask for the parents' help in different kinds of activities. According to these teachers, 

creates their involvement in school.  

Teachers’ attitudes toward parents' involvement in school 

Parental participation [means that the parent] is being the teacher's right hand. In every activity that I plan, I always 

consider the way I can be enriched in different aspects by their support. According to this definition, teachers 

mainly define parents' involvement according toparents' actual activity in school. They refer to activities that are 

defined as needed byteachers, in the school’s daily routine. 

Supporting the child in the learning process 

Another theme in this definition was supporting the child in the learning process, through involvement with 

homework, supporting children in academic chores given by teachers, showing interest, and supervising their 

learning in general. According to Table 2, more teachers in primary schools than in upper primary emphasised 

this kind ofparental involvement, though it was mentioned in both age groups. Sangita, primary school teacher 

said:Parents' involvement is when a parent takes responsibility; follows through withthe child's assignments, and 

comes in to help out.Unlike the previous definition of the term which involves an interface between parentsand 

teachers at school, this definition of parents' participation includes an communication between the parent and his 

child, and it usually takes place at the family home. 

 

Question 2: How do you feel toward parents' involvement? 

Two major and seemingly contradictory themes were identified in response to thisquestion. The first was positive 

attitudes and the second, criticism and tension. 

Positive attitudes 

The findings in Table 2 indicate that, for the most part, teachers in both groups havepositive feelings toward 

parents' participation. Interestingly, almost all of the Gopiballavpurprimary school teachers share these feelings. 

Among the other groups-Gopiballavpurupper primary school teachers, and Nayagram primary and upper primary 

school teachers, the rateis lower. Some wished for more parents' participation, and understood that it 

benefitschildren's progress. Many of them used descriptions such as "It's great," "I'm OK with it,"and "I really 

think it is important."  

Criticism and tension 

Along with the positive feelings toward parents' participation, some of the upper primary teachers and most of the 

primary teachers who were interviewed shared their hesitations and their tendency to be careful while interacting 

with parents. It is interesting to notethat many of primary and upper primary teachers who expressed positive 

attitudes toward parents' participation, expressed, in the same breath, doubts and hesitations. Table 2 indicatesthat 

among, more secondary than elementary school teachers expressed tension and criticism. 

 

Question 3: What are the main topics (if any) that you consider are the most challenging and complex 

relating to parents' participation? 

In both groups four themes were identified (the highest number derived from the interview questions) regarding 

the challenges that teachers attribute to parents' participation. The themes, as shown in Table 2, are getting parents 

to collaborate, miscommunication, and, disrespect and mistrust. In addition, two the theme "disrespect and 

mistrust"-were represented highly by the upper primary teachers, moderately by primary school teachers. 

Getting parents to collaborate 

The examples teachers gave regarding this challenge referred to school activities that were organised by school 

personnel (e.g., Independence Day, Sarasawati Puja, De-Worming Programme, teacher-paren tmeetings, lectures, 

and group learning activities). The teachers criticised the parents, claiming that their low level of involvement 

could be due to parents’ lack of free time, or having other priorities.  

Teachers’ attitudes toward parents' involvement in school 

I remember last year we organised a set of lectures for parents, discussing waysto improve parental authority. 

Only a few parents came. 

Miscommunication 

Teachers in both groups, but again, mainly primary teachers, mentioned miscommunication as a challenge 

regarding parents' participation. For teachers, miscommunication referred to the difficulty of maintaining open 
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and frequent communication with parents, especially with the parents whose children needed close and consistent 

attention.  

Disrespect and mistrust 

Primary school teachers mentioned feelings such as tension, disappointment, fatigue, disrespect, and 

ungratefulness. Some of the teachers felt negative attitudes from the parents, and said that the parents do not know 

their place, and do not appreciate their work. In general, teachers in both groups deal with parents who impose 

various demands and tend to side with their children. However, from the interviews suggested, it seems that among 

the primary teachers in particular, this issue is more relevant as they sometimes sense disrespect, and even hostility 

from the parents. 

 

Question 4: What are the main topics (if any) you believe are the most empowering and strengthening 

regarding parents' involvement? 

Two main themes were identified regarding teachers who find parents' participation at school to be empowering. 

The themes were communication and trust and showing appreciation. 

Communication and trust 

Over a half of the participants from both blocks claimed that they can build trust andgain parents' cooperation 

with school personnel by keeping the parents informed and updated regarding their children's progress. Teachers 

claim it is their responsibility to nurture good communication. This leads to parents' more positive attitudes, and 

a higher willingness to participate in school activities. One-on-one communication is very important. Be honest 

about strengths and weaknesses. Be proactive and build trust between parents and teachers. 

Showing appreciation 

This topic was proposed by primary teachers only who claimed that they feel encouraged by parents who do not 

take them for granted. They highly value parents’ language of appreciation and positive attitude, and are 

encouraged to respond more positively to parents and to involve them more. Tarak,one of the Gopiballavpur 

primary school-teacher said:There are occasions (not as often, though), when I get a thank you letter or just aphone 

call saying I did well on something. That's when I know that there are those who see the good things as well. In 

sum, the findings indicate that teachers from both groups share similar definitions ofthe term parental 

participation, mainly through unpaid volunteering and supporting the children in their learning process. It seems 

that Gopiballavpur teachers, more than their Nayagrampeers, expressed greater difficulties with parents' 

involvement. However, this does not deter both groups of teachers from being empowered by collaboration with 

parents. 

 

V. Conclusion and implications 

The study population is derived from two blocks of tribal societies, both of whichacknowledge the benefits of 

parents' participation. We hope that the qualitative approach used here provides teachers’ honest answers to the 

interviewers’ questions, and these authentic voices are a main contribution of the current study. The one-on-one 

interviewsenabled a close look at teachers’ views and feelings toward parents' involvement.The findings indicated 

that teachers seem to be in favour of parents' participation,understand the importance of their collaboration with 

parents, and are also empowered byparents' showing appreciation and gratitude.Besides acknowledging the 

benefits, teachers in both countries hold back and aresomewhat reserved, expressing ambivalence about making 

parents participants in theirchildren’s learning. Looking at the positive attitude toward parents' involvement on 

theone hand, and referring to the feelings and obstacles teachers mentioned on this issue onthe other hand, helps 

to understand the uncertainty and reserved attitude of teacherstoward parents' involvement. Teachers may find it 

difficult to be forthcoming in theirrelations with parents, particularly if they expect a cold shoulder or 

ungratefulness when explicitly; future work should examine the mechanisms employed bythe education system 

to engage parents’ involvement in schools. For cross-cultural studies,such as the present one, the suitability and 

applicability to each cultural setting should be clarified 
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