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I.  INTRODUCTION 

Many head teachers are at the core of criticism every time the school performs poorly. Daft (2005) notes that 

strategic leadership is a critical aspect of success. Robert (2000) notes that “Leadership” is a key variable that 

affects academic achievement.  Studies conducted in U.S.A by Marvel and Morton (2006) identified the head 

teacher as the single most influential person in a school set up. Nalemo (2002) assert that problems in teacher 

management are the major source of poor academic performance in Nigeria. In Uganda, Nsubuga (2009) confirms 

that head teachers who used collaborative leadership produced the best results. Nsubuga (2009) concurs with 

Ngugi (2006) by observing that head teachers who used collaborative leadership posted high exam results than 

directive leaders. 

Anderson and Seashore (2004) argue that head teachers are responsible for the academic success of a school. They 

shape the vision for academic success of all learners. Daft (2005) believe that head teachers create a sense of 

purpose and direction, which guides strategy formulation and implementation within a school. Rowe (2001) avers 

that strategic leadership focuses on the specific activities and behaviors of head teachers that can improve the 

success of the school.  The head teacher is the  decision maker, a leader and the central focus around which many 

aspects of the school revolve and is the person in charge of every detail in the running of the school; academic or 

administrative (Sushila, 2004). KCPE performance in Kenya has been on the decline. The head teachers have 

attributed this to challenges in leadership.  

Strategic head teachers set up a framework of where the school needs to be in the future by translating the moral 

purpose and vision into reality. They set the direction of the school through SWOT-analysis. They translate the 

strategy into action. Davies (2002) developed the ABCD approach of translating strategy into action. He 

recommended articulation of the strategy through strategic meetings and to build visions through shared 

experiences and realize the shortcomings in the current way of working and the need for improvement. Creation 

Abstract: School leadership has drawn interest from all education stakeholders concerning the national 

examinations performance. Every year, parents, politicians, sponsors, students’ opinion leaders, 

administrators and educationists have had something to say about the school leadership as far as the 

examination results are concerned. Immediately after the release of the national examination results every 

year, some school communities lock out head teachers mainly due to poor exam performance. Factors 

leading to this dismal performance have not been adequately investigated and well understood. Nambale 

sub-county was chosen for the study due to continued deteriorating performance in KCPE. Although 

academic performance is determined by many factors, the head teacher’s strategic leadership plays a vital 

role. The head teacher is the chief executive officer of the school and his strategic leadership ought to be 

evaluated against academic performance. Therefore, this study sought to assess strategic leadership 

approaches used by head teachers in public primary schools in Nambale sub-county. The study made use of 

a descriptive survey research design based on contingency theory of leadership and targeted 50 primary 

schools in the Nambale Sub-county of Busia County in Kenya with a population of 538 teachers. 

Questionnaires, interview schedules and document analysis checklist were the main data collection 

instruments. The validity and reliability of these instruments was pre-tested and enhanced. A sample of 22 

schools was selected using stratified sampling technique. Stratified sampling technique was used to select 88 

teachers and 22 head teachers respectively from the sampled schools. The study found that head teachers 

who embraced change and involved teachers in setting work goals posted better KCPE results. The study 

also noted that there was marked improvement in KCPE performance in schools that head teachers motivated 

staff through rewards. The study therefore recommended that head teachers should involve teachers in 

setting targets and making important decisions that affect the school. The study further recommended that 

head teachers should embrace change aimed at improving academic performance and introduce it gradually. 
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of the mental map of the future is done through dialogue. Davies (2002) says that strategic head teachers develop 

a strategic perspective of what the school might become. They develop a strategic cause in which individuals are 

motivated to contribute to improve their commitment and effort (Gratton, 2000). Boisot (1998) states that strategic 

head teachers build capability in the school through strategic conversation and enhanced participation of the 

human capital.  

Boiset (1998) is of the idea that strategic change is critical to the success of the school. He stresses that the head 

teacher should be able to do the right timing as to when to implement the change and the process of 

implementation. That is, balancing when the individuals in the school are ready for change and when the school 

needs the change. Kaplan and Norton (2001) assert that strategic timing is important. It can make or break a 

school. Wrong strategic timing results into devastating effects on the school. Strategic head teachers develop 

strategic capabilities in order to develop and sustain the school for the long term. Davies (2004) argues that the 

challenge is how to continue with the necessary short-term improvements in standards, while at the same time, 

developing a commitment to the long term. A strategic head teacher determines how and why the school should 

follow a certain administrative direction. He/she understands a strategy before developing it in the school. Ireland 

and Hitt (1999) assert that strategic head teachers challenge ideas and processes to seek better ideas and processes. 

They acknowledge the shortcomings within the school and turn them into something positive. They develop 

theoretical models to support strategic developments and share the model with others in the school. They initiate 

new ways of thinking and uses new ideas to challenge their teachers to think in different ways. Davies (2004) 

asserts that the head teacher should provide a strong leadership for effective academic performance. He sets the 

culture of the school characterized by strong administrative leadership, up to date network of communication, 

high expectations for students, and disciplined school community. He/she is the supervisor of the school programs 

and bears the responsibility for the overall school performance. He oversees the implementation of the school 

curriculum, school finances, and school resources and maintains good public relations between the school and 

stakeholders (Okumbe, 1999). The head teacher implements government policies in the school. He is the agent of 

the government.  

Leadership is an important element in the running of the school. Different strategic leadership approaches are 

employed in schools depending on the situational factors and the environment. Some of the strategic leadership 

approaches used include Collaborative, Directive and Delegation. Collaborative approach enhances academic 

performance and the performance of the school as a whole. It promotes co-operation among the students, teachers, 

head teacher and support staff as their views are valued and used. It also creates harmony and unity among the 

staff, as they will have shared values and views. As a result, the teachers, students and support staff will have 

respect for the head teacher. The staff will accept responsibility without being coerced. The members of staff will 

develop initiative and creativity. Directive approach will ensure that urgent decisions are reached at quickly. Thus, 

it saves time, as there are no discussions involved. 

 

II. METHODOLOGY 

The study made use of a descriptive survey research design. The descriptive survey research design was used 

because as observed by Borg & Gall (1996), it is economical and suitable for extensive research. It gives a rapid 

response and it is easy to analyze data. The study targeted 50 public primary schools within Nambale sub-county 

consisting of 50 head teachers and 488 teachers. Out of 50 public primary schools, 22 schools were sampled. This 

represented 44% of the total population that is an acceptable representation according to Wisker (2001). The 

schools that presented KCPE candidates between 2011 and 2014 were selected using stratified sampling technique 

to achieve a desired representation. Stratified sampling technique is a technique that identifies subgroups in the 

population and their proportions and selected from each subgroup to form a sample (Sekaran, 2003).   

Table 1: Sampled respondents 
𝐂𝐥𝐮𝐬𝐭𝐞𝐫 𝐍𝐨. 𝐨𝐟 𝐬𝐜𝐡𝐨𝐨𝐥𝐬 𝐍𝐨. 𝐨𝐟 𝐬𝐜𝐡𝐨𝐨𝐥𝐬  𝐬𝐚𝐦𝐩𝐥𝐞𝐝 𝐍𝐨. 𝐨𝐟 𝐫𝐞𝐬𝐩𝐨𝐧𝐝𝐞𝐧𝐭𝐬 

A 5 2 10 

B 4 2 10 

C 5 2 10 

D 5 2 10 

E 5 2 10 

F 5 2 10 

G 5 2 10 

H 6 4 20 

I 5 2 10 

J 5 2 10 

    

Total 50 22 110 
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Simple random sampling was used to select two mixed primary schools from every cluster in all the ten clusters 

apart from cluster H where 4 schools were sampled totaling to 22 schools . This is because cluster H had 4 mixed 

public primary schools and 2 single gender schools. The 2 single gender schools were sampled alongside 2 mixed 

public primary schools in this cluster. The researcher sampled 110 respondents from schools and one SDE. Gender 

was considered i.e. two males and two females per school. Names were written on papers and picked randomly 

to get the four teachers. The main tools for collecting data was questionnaires. The selection of this tools was 

guided by the nature of data to be collected, the time available as well as by the objectives of the study. 

III.   RESULTS AND DISCUSSION 

3.1 Strategic leadership approaches used by head teacher 

The first objective of the study was to identify strategic leadership approaches used by head teachers in public 

primary schools in Nambale sub-county. The responses were measured as follows: 4= always, 3=frequently, 

2=occasionally and 1=never. The respondents responded to four likert scale questions rated as Always (A), 

Frequently (F), Occasionally (O) and Never (N) as shown in table 14 below:  

Table 2: Strategic leadership approaches used by the head teacher from Head teachers’ perspective 
Statement                                                   A       F      O      N    Total    Mean   Std. dev.                   

Q1.I treat all staff as equals                 n     17     4       0        0      21       3.72   1.171 

                                                             %   80.9   19.1  0.0    0.0                                                                              
Q2. I allow teachers to deal with          n    11      8       2       0      21      3.42    1.356                 

 indiscipline cases among pupis           %   52.4   38.1   9.5    0.0      

Q3. I respect the ideas and opinions     n   15       4        2       0      21       2.97  1.353 
of staff members                                   %  71.4    19.0   9.5     0.0      

Q4. I allow teachers to discuss             n    14       5       2        0     21       2.68   1.416        

examination performance                     %  66.7     23.8  9.5     0.0      
Q5. I allow teachers to make and         n   16        3      2        0      21       3.32   1.148 

implement decisions in department     %   76.2    14.3  9.5     0.0            
Q6. I involve teachers in setting          n    16         4       1      0     21       3.04    1.189              

work goals                                           %   76.2    19.0   4.8   0.0          

KEY: A-Always  N-Never  F- Frequently   O- Occasionally  n- Number of respondents %- Percentage 

Research findings indicate that a majority of the head teachers at 17 (80.9%) agreed that head teachers always 

treated all staff as equals while 4(19.0%) had a notion that head teachers frequently treated staff as equals. This 

was interpreted to mean that head teachers assessed themselves positively, that they valued and recognized 

individual talents and contributions for all teachers as unique. 

Research findings also indicate that head teachers always allowed teachers to deal with indiscipline cases at 11 

(52.4%), 8(38.1%) frequently allowed teachers to deal with the indiscipline cases while 2 (9.5%) occasionally 

allowed teachers to deal with indiscipline cases among pupils. This was interpreted to mean that majority of head 

teachers delegated authority to teachers to discipline the pupils. 

In terms of respect to ideas and opinions of staff members, 15 (71.4%) said that they always respected teachers’ 

ideas and opinions, 4 (19.0%) frequently and 2 (9.5%) occasionally respected the staff’s ideas and opinions. This 

was interpreted to mean that head teachers involved the staff in strategic planning for their schools. 

The majority of the head teachers acknowledged that they allowed teachers to discuss examination performance 

always at 14 (66.7%), frequently at 5 (23.8%) and occasionally at 2 (9.5%). This meant that they regarded the 

performance of exams as a basis for planning. It was also noted that head teachers always allowed teachers to 

make and implement decisions in their departments as shown by 16 (76.2%) of the respondents while 3 (14.3%) 

frequently allowed teachers to make and implement decisions in their departments. This was interpreted to mean 

that head teachers delegated part of their authority to their sub ordinates. Lastly, 16 (76.2%) of the head teachers 

always involved teachers in setting work goals while 4 (19.0%) frequently involved the teachers in setting work 

goals. This was interpreted to mean that head teachers involved teachers in collaborative working. 

Table 3: Strategic leadership approaches used by the head teacher from teachers’ perspective 
Statement                                                  A        F      O        N     Total   Mean    Std. Dev. 

Q1.Treats all staff as equals              n  57       17       7         3       84        2.07      .896 
                                                          %  67.9    20.2    8.3      3.6 

Q2.Allows teachers to deal with       n   48      28       7         1        84      3.88       .957 

                                                          %   57.2   33.3    8.3      1.2 
Q3 Respects the ideas and opinions n    44      31       9          0       84      3.17       1.142 

 of staff members                              %  52.4   36.9   10.7      0.0      

Q4 Allows teachers to discuss         n    55      19       10        0       84      2.64      1.294 
 examination performance                %  65.5   22.6    11.9     0.0      

Q5 Allows teachers to make and     n    50       24       9          1       84     3.38     1.387 
implement decisions in departments     59.5    28.6   10.7      1.2       

Q6 Involves teachers in                   n     49       31        4         0       84     3.67     1.130 

setting work goals                            %   58.3    36.9     4.8      0.0                 

KEY: A-Always   N-Never  F- Frequently   O- Occasionally  n- Number of respondents %- Percentage 

Research findings indicate that 57 (67.9%) of the respondents felt that head teachers treated all staff members as 

equals always, 17 (20.2%) frequently, 7 (8.3%) occasionally and 3 (3.6%) never. In dealing with indiscipline 
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cases, 48 (57.1%) allowed teachers to deal with the cases always, 28 (33.3%) frequently, 7 (8.3%) occasionally 

and 1 (1.2%) never. This was interpreted to mean that majority of head teachers involved teachers in pupils’ 

discipline. The results showed that majority of head teachers respected the ideas and opinions of staff members; 

with 44 (52.4%) of the respondents indicating that their ideas and opinions were respected always, 31 (36.9%) 

frequently and 9 (10.7%) occasionally. 

Head teachers allowed teachers to discuss examination performance as indicated by 55 (65.5%) for always, 19 

(22.6%) for frequently and 10 (11.9%) for occasionally. Most head teachers allowed teachers to make and 

implement decisions with results showing that 50 (59.5%) of the respondents indicating that the head teachers 

allowed them always, 24 (28.6%) frequently, 9 (10.7%) occasionally and 1 (1.2%) never. Results further showed 

that majority of head teachers involved teachers in setting work goals with 49 (58.3%) of respondents indicating 

that head teachers involved them in setting work goals always, 31 (36.9%) frequently and 4 (4.8%) occasionally. 

From the interview schedule, the SDE noted that head teachers treat their staff members differently. In their 

management, they use dictatorship, delegation and collaboration. She added that individual school rules and 

regulations govern the discipline in schools. At school level, she observed that head teachers do not accept 

criticisms. She reported that previous academic performance determines the setting of subject targets in KCPE 

performance. This implies that head teachers use a variety of strategies in their leadership. 

 

IV. CONCLUSION 

In light of the findings, the researcher concludes that head teachers’ strategic leadership has an impact on pupils’ 

KCPE performance. In schools that did well in KCPE, the head teachers treated all staff as equals without bias 

and allowed teachers to deal with indiscipline cases among pupils. The study also pointed out that head teachers 

should accept teachers’ suggestions on the use of FPE funds and to discuss academic performance with the staff. 
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