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I. Background 
The importance of the teacher in formal education cannot be over emphasized. Education is given through 

teaching and learning and the teacher is central in the teaching - learning situation. The teacher’s centrality in 

the process is such that according to Ukeje (1995) without them, teaching and learning would not succeed. 

Strategies and resources that are used in teaching-learning constitute the input; they aid and complement 

teacher’s efforts; every machine or tool - whether a teaching machine, a computer, a robot or a simulated 

scenario - used for teaching, only aids the teacher. In other words without the teacher there cannot be effective 

formal education (Olori, Adesanya & Adu, 2014; Olori, 2007). It is the knowledge the teacher has that he 

imparts to the learner, thus the National Policy on Education 2004 posited that no education system can rise 

above the quality of its teachers (Federal Republic of Nigeria, 2004). For as revealed by Darling-Hammond and 

Ball (1998) the teacher’s disciplinary and pedagogical training determine the outcome of every teaching-

learning situation.  It could therefore be stated that the on-going efforts to solve the plethora of problems facing 

Nigeria’s education system are most likely not going to achieve much without deliberate efforts being made to 

make the teacher better placed to do their job more effectively.  

The teacher’s centrality in teaching and learning has made most of the problems of the education sector to 

impinge critically on him. According to Rafindadi (2014), Adegbesan (2011) and Idakwoji, (2008), the 

problems of the sector that most directly affect the teacher include congested classrooms, dilapidated and 

insufficient structures and instructional resources; poor student academic achievement, indiscipline, cultism, 

examination malpractice and high incidence of student dropout. Others are insufficient funding of the schools, 

student and staff strikes, insufficiency in number and qualification of the required teachers, high teacher attrition 

rate, intra school management problems and political interruptions, among others. As found out by Afe (2002) 

and corroborated by Idakwoji (2012) a significant percentage of the society even tends to see the teacher as 

being responsible for most of these problems of education in Nigeria, thus reducing them to society’s weeping 

dog regarding whatever goes wrong with the education of their children. That is an extent of the teacher’s 

perceived involvement due to his centrality in education.  

Efforts have been made to minimize the challenges of the teacher in relation to education. As stated by 

Ogunleye, (2015) and Sisikill, (2008) Nigerian teachers have embarked on several industrial actions to press 

home their demands for better working environment, availability of required teaching and learning materials and 

improved conditions of service. According to Idakwoji (2008) teachers have on their own embarked on further 

training and education in order to become qualified professionals. Again, government has, through the National 

Policy on Education (Federal Republic of Nigeria, 2004) made policies that are favorable for true 

professionalization of teaching and for other issues that make for improved conditions of service for teachers. 

Moreover according to the Minister of Education (2013), government has improved educational funding for the 

purposes of repairs, maintenance and supplies of materials and resources for educational institutions; increased 
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the number of educational institutions, modernized curricula to make teaching and learning in the schools more 

relevant; and involved more non-governmental organizations and development partners in efforts to make the 

sector better. The Minister emphasized that government had generally taken significant strides in addressing 

most of the problems of education in Nigeria.  

In spite of the above mentioned efforts, Nigerian education system still faces significant problems. Poor 

teaching and poor learning with consequent poor student attainment especially in standard examinations, 

indiscipline, cultism and corruption still exist. Teacher attrition rate is high, significantly low enrolment in 

teacher training holds sway; non availability of teachers to teach most of the entrepreneurship, vocational and 

technical subjects that are on the curriculum is common to public schools. Inadequacy of the required teaching 

staff, school plant, machinery and other instructional resources are common to all public schools; and teaching 

in Nigeria still shows as the worst profession (Ladan Sharehu, 2013; Ezekwesili, 2013; Mumuni, 2013; 

Idakwoji, 2008). All these could lead to poor quality of education which the society has been experiencing. 

Most of these problems of education greatly affect the teacher who tends to have been neglected in the list of 

interventions earlier mentioned as having been recently made to improve the state of education. Such neglect of 

the teacher may have contributed significantly to the failure of the efforts to improve the quality of education.  

 

Table 1:Nigerian West African Senior School Certificate Examination Results: 2010 - 2014 
S/N YEAR OF 

EXAMINATION 

NO OF STUDENTS WHO PASSED WITH 5 

CREDITS OR MORE INCLUDING ENG & MATH 

AS A % OF THOSE WHO 

REGISTERED FOR THE 

EXAMINATION. 

1 2014 72,522 29.37 

2 2013 80,135 26,97 

3 2012 150,615 37.97 

4 2011 139,825 36.07 

5 2010 324,998 20.04 

Source: Eguridu (2014, 2013, 2012 & 2011); Uwadiae, (2010) 

 

According to UNESCO Director of Higher Education (2007) the major panacea to the problem of poor quality 

of education which exists in Nigeria and most African countries, is the development of high quality teachers. 

The Director posited that the problem of poor quality of education should be addressed through especially, 

improving the quality of teachers and the quality of teachers’ practice. 

Bearing in mind the importance of the teacher in education and the weight of education in national development 

the Federal Government of Nigeria established the National Teachers’ Institute (NTI), Kaduna in 1976 to train 

teachers for the various levels of education. The institute is especially charged with the responsibility of up-

grading teachers’ skills especially at the primary and secondary schools. Currently the institute performs this 

duty by running the National Certificate in Education (NCE) and the Post Graduate Diploma in Education 

(PGDE) programs through study centers across the country (National Teachers Institute, Kaduna, 2011). In the 

Federal Capital Territory Abuja, it has study centers covering the two programs where students from all over the 

country study the policies, principles, knowledge, skills and modern best practices needed for effective teaching 

and learning. Over 97% of the students of the Abuja study centers are already teaching in primary and secondary 

schools and mono-technics in the Federal Capital Territory and the surrounding states. The students are 

basically in two categories:  Grade II teachers teaching in nursery and primary schools and who are studying to 

acquire the NCE; and graduates of universities and polytechnics who have no professional training in Education 

but who are teaching in primary and secondary schools, and mono-technics, and are studying to acquire the 

PGDE. The views of the final year students of these programs and their lecturers would provide a sound guide 

for improved educational achievement.  

 

II. Statement of the Problem 

The poor performance of the Nigerian education sector, especially in student academic achievement has 

persisted for some time now despite efforts by stakeholders to reverse it. The persisting poor performance has 

been predicated on challenges that range from dilapidated and insufficient structures, out-of-date curriculum, 

and intra-institutional management problems to insufficient financial, material and skilled human resources 

(Adegbesan, 2011; Okojie, 2013).  

According to the Minister of Education (2013), significant efforts including provision of funds for resources, 

materials and structures have been made in order to improve the performance of the sector. Despite the efforts 

by the stakeholders to solve the problems and improve on the performance of the sector, there has not been 

significant improvement in the performance of the educational institutions. Academic achievement has remained 

poor.  

Could it be that some important component of the sector has not been duly considered in the efforts to solve the 

problems? Have the problems of the teacher who is central to the teaching-learning situation been properly 

addressed? Are the teachers well equipped for, and well enabled to put in their best? 
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III. Purpose of the Study 

For some time now, the Nigerian education system has severally been reported to be experiencing cardinal 

problems which result in continued poor educational achievement. This is despite several efforts made to solve 

these problems.  

 The purpose of this study is to determine whether the continued poor educational achievement in the primary 

and secondary schools is significantly connected to the problems of teacher quality and practice of teaching not 

being considerably addressed. 

IV. Research Questions 

The following research questions are raised:  

1. Are all the current cardinal problems of education in Nigerian being properly addressed?  

2. Are there enough qualified teachers in the secondary schools for all the subjects on the curriculum? 

3. Is the quality of teacher training in Nigerian institutions as represented by NTI good enough? 

4. Are the problems of teacher quality being significantly addressed? 

5. Are the problems of the practice of teaching being significantly addressed? 

 

V. Methodology 

The study was a survey research. The survey technique was used since it is able to adequately capture the 

description of the complexity of the variables (Hassan, 1995). PGDE and NCE students of the National 

Teachers’ Institute of Nigeria Abuja Study centers and their lecturers formed the population of the study. The 

National Teachers Institute of Nigeria, with the headquarters in Kaduna, has regional offices across the country 

and trains teachers especially for the Nigerian primary and secondary schools,  

The sample for the study which, was drawn the Institute’s five study centers in Abuja Nigeria’s Federal Capital 

City consists of 105 final year PGDE students, 105 final year NCE students and ten of their lecturers. The 

students of the centers come from all the states and geo-political regions of the country  

Structured questionnaire titled Improved Educational Achievement Questionnaire was the main instrument used 

to gather data from these serving teachers and lecturers. It was developed by the researcher after a careful 

review of relevant literature. Also, draft copies of it were given to three Education lecturers and three 

educational administrators to assess the suitability of the items there-in. Their professional suggestions were 

well integrated in the final copy. The instrument was divided into two sections. Section A contains items on 

personal data of the respondents while Section B having 25 items investigated into the problems of education 

and issues of teacher quality as well as practice of teaching. The questionnaire was modeled after the 4-poit 

Likert scale of Strongly Agree (SA), Agree (A), Disagree (DA) and Strongly Disagree (SD) and weighted 4, 3, 2 

and 1 respectively. 

The reliability of the instrument was established using test-re-test reliability methods. The instrument was 

administered twice to two lecturers and ten students of Education who were not part of the study, with an 

interval of three weeks. The scores from the samples were correlated using Pearson Product Moment 

Correlation Co-efficient. A co-efficient of 0.86 was obtained. This (r) was taken to be high enough for the 

instrument to be used for this study.  

Two hundred and twenty copies of the questionnaire were administered to the respondents by the researcher and 

two lecturers of the NTI centers. The return rate was 100%.  

The data collected for answering the research questions were analyzed using descriptive statistics such as mean 

and standard deviation. The decision rule was set at 2.5 

 

VI. Results Presentation 

Research Question One: Are all the cardinal problems of the education system being addressed? 

TABLE 2: ADDRESSING THE CARDINAL PROBLEMS OF THE SCHOOL SYSTEM 
S/N ITEMS MEAN SD DECISION 

1 There are serious problems which affect educational achievement 2.57 10.34 Accepted 

2 Significant efforts have been made to solve all the cardinal educational 
problems  

2.10 12.91 Rejected 

4 Efforts made have resulted in significant academic achievement in schools 1.75 10.67 Rejected 

5 Some cardinal problems affecting academic achievement still exist 2.92 23.01 Accepted 

6 Issues of the teacher are among the cardinal problems not being 
significantly addressed 

3.00 23.20 Accepted 

Source: Survey Research, 2014 

In Table 2, the mean scores of 2.53, 2.92 and 3. 00 for items 1, 5 and 6 respectively reveal that the respondents 

strongly agree that there are serious problems affecting academic achievement in the schools, and issues of the 

teacher are among the cardinal problems not being significantly addressed. 
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Research Question Two: Are there enough qualified Teachers in each school to teacher all the subjects on the 

curriculum? 

TABLE 3: SUFFICIENCY OF QUALIFIED TEACHERS IN THE SCHOOLS 
S/N ITEMS MEAN SD DECISION 

1 Insufficiency of qualified teachers in several subjects exists in the schools. 2.88 22.07 Accepted 

3 Several subjects on the curriculum are not being taught due to non-

availability of qualified teachers 

2.85 14.19 Accepted 

4 Teachers in the school teach only their subjects of specialization 2.36 14.46 Rejected 

5 Most teachers in the school experience work overload 2.94 24.71 Accepted 

6 Most teachers in the school are under- utilized 2. 02 11.68 Rejected 

Source: Survey Research, 2014 

Data in Table 3 shows that a significant majority of the respondents stated through items 1, 2 and 3 with mean 

scores of 2.88, 2.77 and 2 85 respectively that there are not enough qualified teachers for the subjects being 

offered in the schools; and some subjects on the curriculum are not being taught because of non-availability of 

qualified teachers. 

 

Research Question Three: Is the quality of teacher training in NTI good enough? 

TABLE 4: QUALITY OF PRIMARY/ SECONDARY EDUCATION TEACHER PREPARATION IN 

THE NTI 
NO ITEMS MEAN SD DECISION 

1 The training contains the necessary principles 3.04 20.27 Accepted 

2 The training contains the necessary skills 3.36 21.29 Accepted 

3 The training contains the necessary practices 3.23 18.09 Accepted 

4 The training is current  3.32 19.21 Accepted 

5 The training is good enough 3.07 18.30 Accepted 

Source: Survey Research, 2014 

As shown Table 4 the mean scores of the five items which range from 3.04 to 3.36 show that overwhelming 

percent of the respondents strongly agreed that NTI’s teacher preparation contains the necessary principles, 

skills and practices, and it is good enough.  

 

Research Question Four: Are the problems of teacher quality being significantly addressed? 

TABLE 5: ADDRESSING THE PROBLEMS OF SCHOOL TEACHER QUALITY 
S/N ITEMS MEAN SD DECISION 

1 Minimum teaching qualification is maintained in engagement of teachers 1.65 19.5 Rejected 

2 Sound pedagogical training is a basic condition for engagement of teachers 1.76 17.4 Rejected 

3 Sound disciplinary training is a basic condition for engagement of teachers 1.98 19.96 Rejected 

4 Study leave is allowed teachers for the upgrading of their qualifications 2.57 24.70 Accepted 

1 All teachers regularly attend continuous professional development training  1.74 10.67 Rejected 

2 Only English language usually teachers attend continuous professional 
development training  

1.82 10.77 Rejected 

3  Only Mathematics teachers usually attend continuous professional 

development training  

1.72 10.62 Rejected 

Source: Survey Research, 2014 

In Table 5, an overwhelming majority of the respondents stated that the problems of teacher quality were not 

being significantly addressed. Mean scores of 2.33, 1.98, and 2. 4 respectively show that minimum teaching 

qualification, sound pedagogical knowledge and sound disciplinary knowledge were not taken as basic 

conditions for the engagement of teachers. Moreover only few teachers enjoy continuous professional 

development courses. 

 

Research Question Five: Are the problems of teacher practice being significantly addressed? 

TABLE 6: ADDRESSING THE PROBLEMS OF PRACTICE OF TEACHING 
S/N ITEMS MEAN SD DECISION 

1 Teachers’ teaching-learning activities are regularly assessed 2.59 17.14 Accepted 

2 Appropriate remedial measures are provided to improve the teachers’ 

performance 

2.35 16.06 Rejected 

3 All teachers attend continuous professional development training every term 1.74 10.67 Rejected 

4 Teachers’ conditions of service are at par with those of other professionals 

like lawyer and doctors 

1.55 8.91 Rejected 

5 Teaching profession is admired by the society 2.02 11.41 Rejected 

Source: Survey Research, 2014. 

In Table 6 the mean scores of 2.35, 1.74, 1.55 and 2.02 for items 2, 3, 4 and 5 respectively show that appropriate 

measures are not provided to improve teachers’ performance, most teachers do not attend continuous 

professional development course, and teachers’ conditions of service are worse than those of other similar 

professionals. 
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V. Discussion 

Arising from the persisting poor performance of the Nigerian school system, this study used some principal 

stakeholders in the system to investigate into whether the issues of the teacher were being properly handled 

given their centrality in teaching and learning. The findings showed that the Nigerian school system was still 

facing serious problems of educational attainment; that not all the cardinal problems of the school system were 

being confronted significantly and that issues of the teacher were about the least regarded among these. In Table 

2 a significant majority stated that no significant effort had been made to solve some of these cardinal problems. 

Though there was increase in education finance as stated by the Minister of Education (2013), the funding was 

far below the expected education funding which the United Nations stated should be at least be 26% of the 

national budget. As revealed by the analysis of SlideShare (2013) education finance in Nigeria from 1999 till 

date has been 8.28% of the total budget. It is thus not surprising that issues of the teacher witnessed no 

significant budgetary intervention. Thus their training and retraining and welfare remained below par which 

would negatively affect their contribution to improved academic achievement in schools. 

Several studies including Idakwoji (2008) and Afe (2002) had equally found out that teachers in Nigeria were 

being poorly treated and had called attention to the consequences. This neglect of the issues of the teacher 

however, stands as a breach of the United Nations recommendations for improved educational attainment in 

Nigeria and other African countries (U.N Director for Higher education, 2007). 

The study also found out that despite the efforts reported to have been made to improve the state of education 

system in Nigeria there were still not enough qualified teachers for all the subjects on the curriculum of the 

schools. This lack of qualified teachers existed especially in the science, technical and vocational subjects. Most 

of the schools equally did not have enough qualified teachers for the two most sought-after primary and 

secondary education subjects: English Language, and Mathematics. The insufficiency also existed in a few arts 

subjects such as Christian Religious Studies. As a result of the lack, unqualified poorly trained teachers and 

those who did not study Education were used to teach some of these subjects; which usually resulted in poor 

educational achievement by the learners. This would significantly account for the poor students academic 

achievement in the Senior School Certificate Examinations like Nigeria has been experiencing in recent years. 

Eguridu, (2014) revealed that only 26.97% and 29.37% of the candidates for the November/December 2013 and 

2014 respectively passed with five credits or more including English language and Mathematics.  There also 

existed non-availability of teachers for some subjects on the curriculum; this normally resulted in some subjects 

on the curriculum not being taught at all which would result in poor achievement of the goals of education. The 

above two outcomes of the lack of qualified teachers in these subjects are some of the current problems of the 

Nigerian school system and they result from the poor attitude with which the issues of teachers are usually 

treated in Nigeria. The findings are in agreement with the position of Sharehu (2013) who held that strictly 

speaking over 80% of teachers in Northern Nigeria were not qualified because they were neglected. The 

findings also confirm the works of Idakwoji, (2008) who reported that teachers and their issues were usually 

looked down upon in Nigeria with the effect that only those who had nothing better remaining in it.   

The study further found out that the training of teachers in institutions registered for the purpose was good 

enough. The respondents who were serving teachers and as well students in teacher training institutions 

overwhelmingly agreed  that the training contained the necessary principles, skills and practices and is current. 

The respondents felt the training provided sound knowledge of the subject matter with effective professional 

skills, thus making the trained teachers good enough to deliver as required. The training therefore satisfied the 

provision of the Federal Government of Nigeria for the quality of teachers as provided in the National Policy on 

Education 2004 that the teacher should be trained in order to make them more effective in providing better 

education (Federal Republic of Nigeria, 2004). This finding also satisfies the UNESCO (2007) provision that 

teacher education should equip the teacher with the relevant skills, knowledge and attitudes required for 

ensuring effective teaching and learning. It also satisfies the recommendation of Osokoya (1987:134) that 

teacher education should be regularly reviewed to make for currency. 

It is worth noting however that a small percentage of the respondents felt the current training did not include 

significant exposure to modern audio-visuals such as magnetic white board, computers and other modern 

technical resources as are used in the developed world. In this computer age this kind of default would put the 

teacher at significant disadvantage; while the exposure would make for fully modern teachers who could 

provide fully modern education. This view is in accordance with the position of Oshokoya (1987: 134) that 

teacher training for sound education should include the use of adequate and relevant audio-visual materials and 

educational resource, and these materials should be available for use during practice of teaching. This is equally 

corroborated by Olori, (2007) who stated that teachers need to have a good knowledge of modern audio visual 

resources including information and communication technologies in order to ensure effective teaching and 

learning. Thus there is the need to regularly review and update teacher training curriculum. 

A key finding of the study was that the problems of teacher quality were not being significantly addressed. The 

respondents strongly stated that minimum teaching qualification, sound pedagogical knowledge and sound 

disciplinary knowledge were not taken as basic conditions for the engagement of a good number of teachers. 
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These basic conditions were usually seen to be overlooked in favor of other considerations by most state teacher 

employment agencies. As a result, though the minimum teaching qualifications have been harped on for decades 

and the National Policy on Education, 1989 as well as National Policy on Education, 2004 (Federal Republic of 

Nigeria, 2004) have explicitly stated these, public primary and secondary schools kept employing fresh 

unqualified teachers. A great number of teachers in the system do not have pedagogical training, just like a good 

number do not have sound knowledge of the subjects they teach; there are teachers in the schools who teach 

subjects they did not study at higher level of education. For instance in several schools English Language 

teachers teach Social Studies and Civics, Economics and Biology teachers teach Mathematics.  

This finding shows that the problem of teacher quality is not being significantly addressed thus, instead of an 

increase of the percentage of teachers who are qualified; the percentage of those who are un-qualified tended to 

be increasing. Programmes organized to convert under-qualified and unqualified teachers to qualified ones 

tended to have little effect. The findings of Idakwoji (2008) captured a similar scenario where the study revealed 

that over 40% of the secondary school teachers in public schools in the Federal Capital Territory Abuja were not 

qualified as at 2005. Several years later Emechebe & Fundai, (2012) stated that Nigerian primary and secondary 

schools were still experiencing significant insufficiency of qualified teachers. Worse still, in 2013 the Director –

General of National Teachers Training Institute of Nigeria stated that over 80% of teachers in the northern 

Nigeria - which Abuja is a key part of – is un-qualified (Sharehu, 2013). Unstructured interviews key 

stakeholders of education stated that the poor governmental attitude to the issues of the teacher was responsible 

for this state. As stated by UNESCO (2007) the effect of teacher quality on learner academic achievement is 

significant. It thus was negatively impacting on student’s academic achievement.  

The study also found that only very few instances of continuous professional development training took place, 

and these were for only English Language and Mathematics teachers. Training and retraining of teachers a good 

number of whom are unqualified and under-qualified would have given them improved capacity to teach more 

effectively and efficiently which would result in improved academic achievement. Manpower training and 

development through continuous professional development has become mandatory and are built into the 

conditions of service of the professions such as medicine and law which the government does not neglect like it 

does teaching.   Also the conditions of service of teachers remained poor as compared to those of other civil and 

public servants. Given the extent to which the major stake holders kept decrying the poor educational 

achievement of the schools one would expect significant government intervention resulting in issues of the 

teacher being significantly addressed, their conditions of service reasonably improved. Thus making them to 

perform better through, among other things, programs like continuous professional development training which 

according to Darling-Hammond & Ball (1998) is essential for improved teacher development. The failure to 

improve their conditions of service and do such training could only be because of the neglect of issues of the 

teacher, as found out. As stated by the Director – General national Teachers Training Institute of Nigeria, 

Sharehu (2012) for a teacher to deliver effectively he has to attend at least three continuous professional 

development trainings in a year. Neglect of the issues of the teacher according to Daring-Hammond & Ball 

(1998) is a factor that significantly contributes to poor academic achievement. As stated by the UNICEF 

Director of higher Education (2007) performing such tasks to develop and maintain high quality national teacher 

forces is central to the achievement of quality learning as well as educational goals generally. 

Furthermore the neglect of issues of teachers is also responsible for the significant non-enforcement of the basic 

teacher employment requirements by agencies of government. The schools’ teacher needs were still too high 

and so many of the teachers in the schools were still unqualified even after several recent teacher employment 

exercises. It is as a result of the little regard for issues of the teacher that a reasonable amount of the funds 

provided for educational improvement would not go into hiring all the qualified teachers required or at the least 

a significant number of qualified teachers needed by the schools. In the course of this study the researcher 

discovered that in schools where few teachers were hired recently, the issue of whether those hired were 

qualified teachers or not was not considered, thus un-qualified, untrained teachers - those who did not have 

professional or academic - qualification were still hired. This is in consonance with the findings of Idakwoji 

(2012) that insufficiency of teachers in primary and secondary schools in the Federal capital Territory Abuja 

would remain over the years as unqualified ones were still being hired. The foregoing is also a confirmation of 

Afe (2002) s finding that Nigerian teachers were usually poorly regarded, thus that their issues would be lightly 

considered.  

Moreover it was evident from the findings that the challenges of the practice of teaching were not being 

addressed. A significant majority of the respondents stated that teachers were supervised, but where mistakes or 

errors were discovered, remedial measures were not usually provided. Rather, teachers who were not in the good 

books of the supervisors were punished.  Teachers were not sent to acquire new knowledge to make them better 

able to perform their duties. Above all very few teachers had ever been made to enjoy refresher courses. The 

very few teachers who enjoyed these were those of only two subjects: English Language and Mathematics. 

There was no official encouragement for teachers to belong to any professional association, and those who tried 

to on their own, experienced bureaucratic bottlenecks. Thus teachers were most likely not exposed to any 
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current best practices in the profession, like other professionals such as lawyers, medical doctors and the 

military enjoy. Finally, teachers pay package and conditions of service still remained one of the worst among 

those employed by the government. They were usually the last set of employees to be paid every pay time and 

they were the ones who usually experienced months of unpaid salaries. These failures on the part of 

government, the major employer of teachers have been severally decried by  Oguleye,(2015); Sharehu, (2013); 

Ezekwesili (2013); Mumuni, (2013) who also pointed out possible consequences including poor attitude to work 

by teachers.  

The foregoing display of the neglect of the practice of teaching confirms the position of Afe, (2002) that the 

teacher and the practice of teaching were despised by Nigerian education administrators and managers as well as 

the society. This might be why despite the efforts so far made to turn the fortunes of the education system 

around, there has not been significant improvement. In the same vein, Darling-Harmond and Ball, (1999) had 

posited that for every educational reform to succeed, in addition to the supply of necessary materials and 

resources, there has to be the right teacher quality and practice of teaching. For as rightly stated by Emeche & 

Fundai (2012) and formulated in the National Policy on Education, 2004 (Federal Republic of Nigeria, 2004), it 

is the knowledge, skills and commitment of teachers in the schools, that render reforms either effective or 

ineffective. In other words measures of teacher education, certification, knowledge and experience significantly 

contribute to student learning.  
FIGURE 1: ISSUES OF THE TEACHER AND IMPROVED ACADEMIC ACHIEVEMENT MODEL   
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The model in Fig 1shows how the forces of the four elements – significantly improved teacher training and 

retraining, significantly improved teachers professionalism activities, significantly improved teachers 

remuneration and significantly improved teaching supervision and accountability measures – would result in 

significantly improved academic achievement. 

 

VII. Conclusion 

The study aimed to find out whether all issues that are cardinal for redressing the continued poor educational 

achievement in Nigerian primary and secondary schools were being properly addressed. Upon the analysis of 

data gathered, it was discovered that issues of teacher quality and the practice of teaching were not being 

significantly addressed. It revealed that efforts aimed at improved educational achievement which did not 

include significant consideration for the issues of teacher quality as well as the practice of teaching would not 

yield significant results. 

Recommendation 

The main purpose of the study is to unearth the major challenges among the problems of education, which are 

not being significantly addressed in the efforts being made to solve the lingering problems of education in 

Nigeria. The study revealed that issues of teacher quality and the practice of teaching were not being 

significantly addressed hence the educational achievement particularly at the primary and secondary school 

level remain poor. 

The study posits that efforts aimed to improve educational achievement which do not include significant 

consideration for the issues of teacher quality as well as the practice of teaching will not yield significant results. 

Nigerian policy makers and educational administrators and managers therefore have to do away with their 

current attitude of neglect of the issues of teacher quality as well as the practice of teaching. Specifically the 

study makes the following recommendations: 

 The leaders of the nation as well as educational administrators and managers must remember that just as the 

education is a most defining investment so is the teacher a cardinal stakeholder in education; thus teachers’ 

issues should no longer be neglected. Rather their issues should always enjoy significant consideration with 

dispatch so that educational achievement and goals will be significantly achieved. 

Significantly Improved 

Teachers’ Training and 

retraining 

 

Significantly improved 

professionalization activities 

 

Significantly improved 

remuneration 

 

Significantly improved 

supervision and  

aaccountability measures 

Improved 

Academic 

Achievement 
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 In hiring teachers, only persons who are professionally trained and as well meet the required disciplinary 

training for the particular educational level should be employed. Such persons have the capacity to ensure 

significant educational achievement in the learners. The current glut in employment market shows that it is 

possible to see enough qualified teachers to employ in many subjects on the curriculum. 

 Educational administrators and managers should note that among other things employment of teachers 

sufficient in number and qualification is a necessity for significant student academic achievement. 

 The major stakeholders of education have to give the teachers their due regard so that they will have the 

high morale to put in their best. 

 Since education sector according to Idakwoji (2008) is the sector that develops other sectors through the 

training of manpower for all the sectors, teachers who are the central stakeholders in education, should be 

given better condition of service than they now enjoy. 

 Since our National Policy on Education recognizes that no nation rises above the quality of it teachers, 

Nigerian teachers should be made to have better professional and disciplinary quality and conditions of 

service. Continuous professional development courses should be mandatory and regular. 

 Teacher supervision should be professional, regular and have the required follow up including necessary 

remedial measures. 

 Teacher education curriculum should be reviewed regularly if possible every three years in order to make 

for currency of teacher knowledge and skills. 
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