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I. Introduction 

English reading is important for everybody in order to cope with new knowledge in the changing world of 

technological age. The existences of the importance of English reading will hopefully continue to increase in the 

years to come. To improve students' reading comprehension, the teacher should use an appropriate method. The 

method should be interesting to motivate the students in the learning process. Today our country is striving to 

promote her competitiveness by reforming education, especially the English education because the teaching and 

learning of English has long been a low-rewarding task for both teachers and students. 

In spite of the call for communicative approach in EFL teaching, the traditional teacher-centered Grammar 

Translation Method is still the dominant stream in English classrooms in high schools. In such a traditional 

classroom, the teacher dominates the floor of speaking throughout the classroom session, and the students 

simply sit and listen. Numerous studies and educational reports such as Hamm & Adams (2002) have pointed 

out that the solitary models of the traditional teaching methods tend to make students overly passive and 

indifferent to what is being taught. In addition to the challenge of the paradigm shift of teaching method, 

English teachers also have to face the problem of how to address various needs of the mixed-level students in a 

big class. Most teachers are faced with large heterogeneous classes, making it difficult to serve the needs of all 

the students in the class. This may be one reason for poor performance of pre-university students on reading 

comprehension. Since the world’s education system is becoming increasingly diverse, it is crucial that learning 

strategies are beneficial in educating a wide variety of students. According to Johnson & Johnson (1999), 

"teachers must engage students so that they comprehend the subject matter taught in the classroom, and provide 

them with the proper social skills needed to succeed beyond the classroom environment".   

In addition, classes today have a wide range of special needs students. Each of these students has unique 

attributes and can contribute to a cooperative learning classroom environment. All students must be given a fair 

chance to succeed in academics while developing valuable social skills. Regardless of the students’ capabilities 

or backgrounds, students must be given the opportunity to have a fulfilling educational experience. Cooperative 

learning effectively engages students in the educational process and produces academic gains across a variety of 

student populations, academic subjects, and classroom arrangements ( Fantuzzo, Ginsburg-Block, Miller, & 

Rohrbeck, 2003). 

This study is going to answer the following questions: 

Abstract: The purpose of this study is to investigate the effects of Student Team Achievement Division 

(STAD) on English reading comprehension of pre-university students. The study aims to answer the 

following questions: 1) Does STAD technique significantly facilitate English reading comprehension of 
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independent t tests. The results of the study showed that the experimental group outperformed the control 

group significantly (p< .05) in the measurement of reading comprehension and motivational questionnaire.  
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1. Does STAD technique significantly facilitate English reading comprehension of Iranian pre-university EFL 

learners?  

2. Does STAD technique have any significant effect on EFL learners’ motivation towards improving English 

reading comprehension of Iranian pre-university EFL learners? 

 

II. Method 

The researcher as a teacher selected two of the classes as experimental and control groups. The participants of 

this study consisted of 43 female pre-university students in a school in Bandar-e-Lengeh, Iran. The researcher 

had access to female pre-university students. The participants included the students of two classes. Each of the 

two classrooms had the same teacher for reading instruction; however, each class received different treatments 

in the second semester, One class (20 students) was the experimental group and the other class (23 students) the 

control group. In the experimental group, STAD technique was used. In this class, the participants were 

randomly divided into four groups. Each group consisted of almost four students. Intervention in the 

experimental group took place in the beginning of the second semester. 

 

III. Procedure 

 More specifically, for teaching reading comprehension in the experimental group the following steps based on 

the STAD technique were accomplished: 

The participants studied English for two 90-minute classes each week for 12 weeks, with the researcher. The 

participants had completed the reading comprehension tasks of lessons one to four of the textbooks before 

treatment took place. In almost three-month period of the treatment, they completed the next four lessons. 

STAD is a prevailing and simple technique in cooperative learning. It consists of five major components 

(Slavin, 1986). (a) Class presentation, (b) teams, (c) quizzes, (d) individual improvement scores, and team 

recognition. 

Class presentation: In STAD, reading passage was introduced through discussion and involved audio-visual 

presentation. Students had to pay attention carefully during the class presentation, and then students could do the 

quizzes well afterwards to gain good scores for their teams. 

   The teacher began by presenting the lesson to the students for one or two periods of instruction keeping the 

focus of the lesson directly linked to group assignments and individual quizzes of the STAD unit. 

Teams: teams consisted of four students working in heterogeneous teams according to their academic 

performance. Inside each group, we put one clever, two average and two weak students and these selections 

were based on the results of the pre-test. The teams met to study worksheets, discuss problems together, 

compare answers, and correct misconceptions. The major function of the team was to promote its members to do 

best on their work.  

Quizzes: At the end of every two weeks, the participants were instructed to turn their desks to sit in rows and 

were given a quiz. At this stage, the participants were not allowed to help or speak to each other and every 

student is responsible for knowing the material. In order to be able to grade the quiz quickly and recognize 

the team accomplishments, the bi-weekly quizzes were short and limited to reading skill at a time. 

Team recognition and individual improvement scores: after completion, the quizzes were graded by the 

researcher. The teams were given back their quizzes, and improvement and team scores were determined. The 

teacher made a deliberate attempt to provide extra praise to the participants and the teams that showed 

improvement (particularly low performing participants and teams) to influence their self-esteem and motivation. 

 

IV. Results 

Results of the quizzes 

Table 4.1 Mean and SD of experimental and control groups 
 Experimental group Control group 

Quizzes M SD        M SD 

Quiz 1  7.8 1.4 6.5 1.7 

Quiz 2  8.4 1.1 6.5 1.9 

Quiz 3  9.0 .9 6.6 1.7 

Quiz 4  9.3 .7 6.5 2.0 

 

Each quiz consisted of one open question. Maximum score for each quiz=10  

The scores on the group assignment revealed that students in the cooperative learning condition performed 

better than students from the individual learning condition did.  
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Statistics for T-test 

 

 

 

 

 

 

Table 4.3. Group Statistics for post-test 

N Mean Std. Deviation Std. Error Mean 

23 15.8043 2.43431 .50759 

20 17.7375 1.26042 .28184 

Table 4.4. Item-Total Statistics 

 
Scale Mean if Item 

Deleted 

Scale Variance if 

Item Deleted 

Corrected Item-

Total Correlation 

Cronbach's Alpha if 

Item Deleted 

Pretest control 8.2500 1.776 .411 .413 

Posttest control  8.5500 1.945 .496 .361 

Pretest 

experimental 

8.4500 1.945 .179 .670 

Posttest 
experimental 

8.0500 2.471 .421 .476 

. 

Table 4.5. Item-Total Statistics for experimental group 

 
Scale Mean if Item 

Deleted 

Scale Variance if 

Item Deleted 

Corrected Item-

Total Correlation 

Cronbach's Alpha if 

Item Deleted 

Posttest  5.4000 1.516 .282 .785 

Pretest  5.9000 .832 .678 .291 

Scale: rr-B 
Reliability Statistics 

Cronbach's Alpha N of Items 

.785 2 

 

Table 4.6. Item-Total Statistics for control group 

 
Scale Mean if Item 
Deleted 

Scale Variance if 
Item Deleted 

Corrected Item-
Total Correlation 

Cronbach's Alpha if 
Item Deleted 

pretest 2.5500 .366 .660 .a 
posttest 2.8500 .555 .660 .a 

 
Reliability Statistics 

Cronbach's Alpha N of Items 

.453 2 

 

It can be concluded that the tests were reasonably reliable. 

This study intends to research whether the success of reading comprehension depends on implementing STAD 

in English classrooms. STAD is then taken as the technique to be implemented. The results showed that the 

scores on the group assignment revealed that students in the cooperative learning condition performed better 

than students from the individual learning condition did. It can be concluded that the treatment in experimental 

group has been effective and the results of the students' scores on the class bi-weekly quizzes showed that the 

reading comprehension of the experimental group were comparable to those of the control group. Table 4.4 

indicates that the difference between the mean scores of the experimental group and control groups on pretest 

was found to be non significant. Hence, both the groups were found to be almost equal before intervention. The 

difference between the mean scores of the experimental and control groups after treatment (1.93315) was high 

enough to show a significant degree of improvement in reading comprehension ability of experimental group.  

Thus the experimental group outperformed the control group. This is a support for our claim that using STAD as 

a technique of cooperative learning for pre-university students improve their reading comprehension and also 

their motivation towards learning English. The results of the study showed that the experimental group 

outperformed the control group significantly (p< .05) in the measurement of reading comprehension and 

motivation questionnaire. 
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