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I. Introduction 

Traditionally referred to as Adivasis, tribes, or tribals, scheduled tribes (STs) constitute about 9% of India’s 

population. Despite diversity in their community history, languages, production practices, and relationships with 

the non-tribal world, approximately 87 million Indians fall under the adivasi population, of which nomadic and 

denotified communities1 (DNTs), are at a projected 60 million. Nine States – Andhra Pradesh, Chattisgarh, 

Gujarat, Jharkhand, Madhya Pradesh, Maharashtra, Orissa, Rajasthan, and West Bengal – together account for 

more than four-fifths of the total tribal population in India. Each of the 573 scheduled tribes has their own 

language, and differs from the one mostly spoken in the State where they reside. Tribals are not a homogenous 

group. Different tribes, even if living in the same village, maintain exclusive identities. Socialization is generally 

endogamous and they identify more with people belonging to their tribe rather than to those living in the same 

village or area. 

Education has recently witnessed a rapid transformation, particularly in the areas of access, pedagogic reform 

and community participation in tribal areas. Emphasis has been on improving access to primary education 

through schemes of non-formal education (NFE), and attempts to improve quality via training, using local 

teachers, adapting curriculum and providing locally relevant teaching-learning materials to tribal students. 

 

II. Transnational education 

Education as a means of advancement of capacity, well-being and opportunity is uncontested, and more so 

among communities on the periphery. Marked improvements in access and to some extent in quality of primary 

education in tribal areas have occurred, and stem from government and non-government initiatives. However, 

the number of out-of-school children continues to be several millions, mainly due to a lack of interest and 

parental motivation, inability to understand the medium of instruction (i.e. state language), teacher absenteeism 

and attitude, opportunity cost of time spent in school (particularly for girls), large seasonal migration etc. Low 

literacy rates in tribal communities continue to indicate a need for overarching support that tackles issues from 

health to attitudes of non-tribal population. Therefore, Transnational Education implies crossing the borders of 

national higher education systems; it usually falls within the category of Non-official Higher Education, which 

in its turn is defined as "all forms of higher education activities operating in parallel to and outside the official 

higher education system of the host country". This means that Non-official Education operates only outside the 

official context in the host country, and that TNE may operate both in and outside such a context. 

The dynamics of internationalization are changing. Many of the students that traditionally would have traveled 

overseas to study for an international qualification are now pursuing foreign degrees in their home, or 

neighboring, countries at local institutions through an array of collaborative arrangements with degree-awarding 

institutions from major education-exporting countries. Students in this segment of the international education 

market, referred to as transnational education (TNE), study for foreign qualifications in any manner of ways. 

The most commonly understood delivery method is through the international branch campus, but these foreign 
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outposts are responsible for just a tiny fraction of the degrees being delivered by institutions across borders. 

More common are in-country partner arrangements that might include the franchising, twinning or validating of 

degree programs to teaching institutions and other organizations by awarding institutions in countries like 

Australia and Great Britain. 

The wide array of transnational delivery options is oftentimes confusing, while issues related to quality control, 

assessment and student learning outcomes can be opaque. For credential evaluators, this can present problems 

and a range of questions related to document verification and institutional recognition. In this article, we take a 

look at the scale of the transnational education market, offer definitions of some of the main delivery methods, 

and then explore some of the issues that arise for credential evaluators when handling documents from these 

programs. 

Fundamental changes in how society thinks are essential to enable the marginalized to engage with the 

mainstream, and thereby improve their survival (and revival) chances after a disaster. In societies where 

prejudice and bias run deep and there is little public debate on key issues, the need for a profound shift in 

attitude is critical. To education, a host of programs and measures have been initiated since India’s 

Independence. With education viewed as a crucial input for total development of tribal communities, elementary 

education has been made a priority area in the tribal sub-plans since the 5th Five Year Plan  (1974-79). As of 

March 2001, there were 16 million ST children out of a total child population of about 193 million in the age 

group of 6-14 years in the country.  

These are the situation happening in one part of the country. The increased publicity of transnational education 

and its wide acceptability by the society is highly terminable.  But in the same country there is increased degree 

of marginalization of the Scheduled tribe community. The marginalized, by definition and logic and irrespective 

of faith, form or culture are smaller in number than the dominant (or mainstream) social groups. Indian society 

is marked by age-old tensions between marginalized groups, castes, tribes, and multiple social layers stemming 

from a bowl of linguistic, racial and religious groups. People displaced by factors such as natural disasters, man-

made political events (e.g. wars), economic changes, inconsistency in patterns of livelihood support, have 

continuously added to swelling numbers of these marginalized communities.  Low literacy rates continue to 

indicate a need for more holistic support, from health to non-tribal attitudes, thus allowing for delivery of high-

quality education. 

Despite the education initiatives, there is disparity among the states in terms of tribal literacy rates ranging from 

82% in Mizoram to 17% in Andhra Pradesh. The ST literacy rate continues to be below the national average of 

29.6%, with literacy rates among tribal communities (in particular women) tending to be the lowest. There exist 

areas in the tribal-dominated districts across India that remains largely unserved by primary education facilities. 

Tribal children tend to inhabit forests and hard-to-reach areas where dwellings are spread and access to good 

quality education is more limited. Low enrolment coupled with soaring drop-out rates in primary schools 

exacerbates the problem, which has its origin in a gamut of inter-related cultural and socio-economic variables. 

Adivasis are associated with a certain stigma and behavior, which can be partially tackled through a change in 

mindset among non-tribals 

Children are taught by teachers who may or may not be from the tribal community. The presence of tribal 

teachers, especially from the same community, has shown and improved school participation of tribal children, 

as these teachers understand and respect the culture with greater sensitivity. Assuming that tribal teachers are a 

more natural fit, many states have appointed community teachers or nearby teachers. However, cases have 

indicated that special training – on both course materials as well as appropriate conduct with tribal students has 

to be undertaken – even if the teacher has tribal origins.  Teacher absenteeism continues to be a major issue in 

tribal areas due to long commutes and low motivation levels. 

Education as a means of advancement of capacity, well-being and opportunity is uncontested, and more so 

among communities on the periphery. Marked improvements in access and to some extent in quality of primary 

education in tribal areas have occurred, and stem from government and non-government initiatives. However, 

the number of out-of-school children continues to be several millions, mainly due to a lack of interest and 

parental motivation, inability to understand the medium of instruction (i.e. state language), teacher absenteeism 

and attitude, opportunity cost of time spent in school (particularly for girls), large seasonal migration etc. Low 

literacy rates in tribal communities continue to indicate a need for overarching support that tackles issues from 

health to attitudes of non-tribal populations. Recognizing that the education system is currently designed for the 

dominant group, there needs to be investment in creating support mechanisms that supplement the assimilation 

of tribal children into the formal education system. This balancing act between preserving tribal cultural identity 

and mainstreaming for economic prosperity can be better achieved through creating stronger community cultural 

wealth by developing a tribal child as an individual. Educational content must encompass building life skills that 

can help integration with the mainstream system. 

Social exclusion, a term that has recently claimed its territory in development parlances, can be looked at as a 

way of thinking flexible enough to meaningfully accommodate the socio-economic and demographic 

dimensions in poverty discussions without losing the scientific rigour of such discussions. Social exclusion is 
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not the same as deprivation though elements/aspects of deprivation can be helpful in operationalising social 

exclusion from a research perspective. While absolute measures of deprivation (e.g. poverty line, access to 

drinking water etc) are meaningful, social exclusion and its measures achieve meaning only when presented on a 

relative context (e.g. no of voting rights for females, a particular caste cannot take up a particular occupation, 

political participation of gays etc.). As deprivations like these over time can negatively affect the living 

standards of such persons/sections and since such deprivations are based on socio-demographic considerations, 

in order to formulate effective policies for overall development, the underlying aspects of such deprivation must 

also be discussed. 

 

III. Education and modern society 

Education in the modern society assumes roles ranging from a basic ingredient for its successful functioning to a 

mechanism capable of weaving the multitude of distinctly different threads that can create a better tomorrow. 

Considering the importance of education in nation building and economic development, along with governments 

around the world, the central and state governments in India have been allocating considerable share of their 

resources in the field of education. However, upon closer examination we can find that the educational 

development in India is lopsided with substantial inter-regional differences and prominent disparities between 

communities/sections of the society where some enjoy a disproportionate advantage over the others. Kerala, a 

state known for its high human development and near universal literacy, tops the Indian states in educational 

attainment in the primary and secondary levels. However, the educational performance of the state assumes a 

very different stature, quite a deplorable one, when one looks at its dispersion and outliers instead of the 

averages.  

 

IV. Conclusion 

Though governmental policies and efforts from the government and NGOs have helped in addressing to a great 

extent, if not completely eliminating, the inter-generational differences in attaining literacy as well as primary 

and secondary education, the achievements in professional and higher education sectors in the state is painted 

with dull colors. Upon examining the socio-demographic fabric it can be understood that disparities at the 

community, gender and regional levels plague the higher and professional education sector in Kerala. Many 

factors could be identified, most of which are usually eschewed terming them as elusive to policy interventions, 

for the lag in higher secondary and professional education sectors in Kerala vis-à-vis the primary and secondary 

education sectors. We can observe that academic inquiries about these factors, traditionally, have been defined 

in the poverty-development-policy framework. While such studies have greatly increased the understanding of 

the area, the inferences derived from these are limited owing to the reach of the indicators used in the studies. 

Moreover it may also be pointed out that these studies tend to discount the dynamic nature of the contexts (like 

tribal communities, socio economically backward classes, rural areas etc) when researching on issues like 

effectiveness of educational policies. Good teachers prefer to live in urban/semi urban centers and therefore, 

need to commute for 4-5 hours per day to reach tribal area schools. Lack of electricity and water results in poor 

school infrastructure causing dismal sanitary conditions and low ventilation. Long lead times for delivery of 

teaching materials imply that textbooks and training materials arrive at the schools after the training program, or 

not at all. Despite the education initiatives, there is disparity among the states in terms of tribal literacy rates 

ranging from 82% in Mizoram to 17% in Andhra Pradesh. The ST literacy rate continues to be below the 

national average of 29.6%, with literacy rates among tribal communities (in particular women) tending to be the 

lowest.  
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