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I. Introduction 

The main goal of which is to evaluatethe conclusion of English language as the source for content courses in 

India as a global language. The perspectives of both students and teachers are revealed in the current paper. The 

paper goals how English language is dispersal fast in India in present day to day life. English language learning 

needs observed during the research process. Research techniques have been applied to authenticate and prove 

the project.  

The research commonly appeals to the bridge among students and pedagogues.  

A positive and forthcoming strategy consequents the best in teaching and learning process. The most vital thing 

is to follow the practical approach while we're going through the processes. Moreover, all universities in the 

country are supposed to use English as their working language; they ought to produce documents, hold 

meetings, write minutes and reports, etc. in English. 

The manuscript has been alienated in the following parts- 

Origins of Language 

Origins of human language will perhaps remain forever obscure. 

By contrast the origin of individual languages has been the subject of very precise study over the past two 

centuries. There are about 5000 languages spoken in the world today (a third of them in Africa), but scholars 

group them together into relatively few families – probably less than twenty. 

Languages are linked to each other by shared words or sounds or grammatical constructions. The theory is that 

the members of each linguistic group have descended from one language, a common ancestor. In many cases 

that original language is judged by experts to have been spoken in surprisingly recent times – as little as a few 

thousand years ago. 

A shared linguistic family does not imply any racial link, though in modern times this distinction has often been 

blurred. Within the Indo- European family, for example, there is a smaller Indo-Iranian group of languages, also 

known as Aryan, which are spoken from Persia to India .In keeping with totally unfounded racist theory of late 

nineteenth century, the Nazis chose the term Aryan to identify a blond master race. Blond or not, the Aryans are 

essentially a linguistic rather than a genetic family. The same is true of the Semitic family, including two groups 

which have played a major part in human history – Jews and the Arabs. On a linguistic map of the world, most 

of the great language families occupy one distinct and self – contained territory. Two exceptions are the Indo – 

European and the Finno – Ugric groups. 

  

Abstract: This paper reports part of the results of a research project "Tertiary teacher's perception about 

English language teaching in India".  

In present scenario of globalization English is being used as a global language by almost all sorts of sectors 

like education, international business etc. of almost all nations of the world. A different methodology need to 

be adopted in the teaching of English language as the language is entirely different than the rest of the 

second or foreign languages; only English qualifies to be used as a global language. The study will be 

guided by the following research questions: 

#    To what extent is the global role of English, part of the belief system of teachers in India? 

#    To what extent is it accounted for in their teaching approaches? 

The study of teacher’s perception can provide significant insight into many aspects of education. Pajares 

(1992) explains that exploring teacher’s beliefs is essential to improve teacher’s professional development 

and teaching practices. Teachers come to the classroom with their own system of perceptions and to some 

extent. These determine many of the choices they make in relation to what and how they teach. 
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II. Integrated/segregated Skills approach 

 

a. Topics for discussion: 
1. Why should we integrate the four skills? 

2. How can we integrate the four skills? 

3. What are the implications for teaching? 

4. What are the limitations of integrating the four skills? 

5. There are many situations in which we use more than one language skill.  

6. For this reason alone, it is valuable to integrate the language skills, but there are other reasons why 

integration can enhance the students’ communication competence. 

7. Above all，integrating the skills means thatyou are working at the level of realistic communication, 

which is the aim of communicative approach and many researchers believe that handling realistic 

communication is an integral part of essential conditions for language learning: 

b. Conditions for language learning 

Essential- 

Exposure 

To a rich but comprehensible input of real spoken and written language in use 

Useof the language to do things (i.e. exchange meanings) 

Motivation 

To listen to and read the language and to speak and write it (i.e. to process and use the exposure) 

Desirable 

Instructionin language (i.e. chances to focus on form) 

Jane Willis. 1996. A Framework for Task-Based Leaning. Oxford: Longman 

c. How can we integrate the four skills? 

• The easiest form of integration is from receptive to productive skills. 

• The second kind is complex integration. 

 

 
Receptive 

 

Productive 

 

Oral Medium 

 

listening 

 

speaking 

 

Written Medium 

 

reading 

 

writing 

 

e.g.: 

My name is Betty Green. I live at 152 Prince Street, not far from the centre of the city. I have lived there since 

1990. I go to Number 14 Middle School. I’ve been a student there for nearly two and a half years. 

The systematical order is 

Reading activity: a poster giving information about an English club 

Then 

Oral activity: students make up a dialogue between the club secretary and a person who wants to join the club 

Then 

Writing activity: students complete a membership application form for the English club based on their 

partner’s information 

(The information that the students get from the reading is useful in the oral activity, while the writing activity is 

based on information from the oral activity.) 

d. The implications for teaching English language 

Integration of the four skills is concerned with realistic communication.  

This means we are teaching at the discourse level. 

Discourse: a whole unit of communication text, either spoken or written. 

e. Implications 

Focus on discourse 

Adjusting/adapting the text book 

Adjusting/adapting the time table 

It is necessary for teachers to maintain an appropriate balance between integration and separation. 

Okay in the last of this section, integration can be put in two phases: 

Simple integration: A receptive languageskill serves as a model for a productive language skill. 

Complex integration: a combination of activities involving different skills, linked thematically. 

Limitations of integration should not prevent teachers from using the integrative approach. 

III. Literature Review 

By language skills, we mean, the way language is used (Richards, Platt & Platt, 1992), and aretraditionally 

conceived as consisting of reading, writing, listening and speaking. Skills are thebuilding blocks and effective 



M. Akram , American International Journal of Research in Humanities, Arts and Social Sciences, 3(2), June-August, 2013, pp. 219-221 

  AIJRHASS 13-255; © 2013, AIJRHASS All Rights Reserved                                                                                                              Page 221                                                                                                                             

elements of language teaching and learning process. For effective communication in any language, we need 

these four skills. The natural way of learning our first language begins with listening, then speaking, after that 

reading, and finally writing. 

 

IV. Research Methodology 

This work is proposed to present the research methods and techniques used for the data collection .Both 

quantitative and qualitative data will be collected, through a questionnaire, for the collection of quantitative 

data; classroom observations and interviews for the collection of qualitative data .The qualitative data will be 

useful because it enriched the study as a whole and additionally, functioned as a way to crosscheck and validate 

the data collected through the questionnaire. 

Before a detailed description of each one of these instruments is presented, the research questions will be 

restated. 

Restarting the Research Questions 

The data for the study will be collected from the tertiary English teachers in India the main aim of this study is 

to find out the beliefs of English teachers and practices with regard   to the global role of English. The aims of 

the study are to discover: 

          # To what extent is the global role of English part of the belief system of          

Teachers in India? 

#  To what extent is it accounted for in their teaching approaches ? 

V. Instruments of data collection 

Questionnaire  

The aim of the questionnaire was to identify teachers beliefs in relation to the topic of this research, and the 

extent to which these beliefs were present in the actual classroom practice. The questionnaire is designed using a 

Likert Scale. 

Subjects 

There will be one hundred teachers who will participate in the study. Ninety four percent of these teachers will 

be non- native teachers of English. 

Sixty percent of the subjects will be female and forty percent will be male. 

All the teachers will be taught English at tertiary level.The majority will hold either a B A (52%) as their highest 

degree or an M A degree (42%) while the remaining 6 % will have a doctorate degree. The teachers varied 

greatly in terms of age and length of their teaching experience. 

Methods 

Four hundred copies of the questionnaire will be distributed .The questionnaire will consist of three parts. The 

first is about teacher’s beliefs, the second about the teaching approaches that these teachers employ in their 

classroom, and the third dedicated to the personal information of the respondents, such as age,sex, highest 

academic qualification and so. 

 

VI. Research Questions 

This study answers the following research questions: 

learners 'academic career needs? 

articipant teachers perceive about the use of English language skills fordifferent purposes by 

the learners? 
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